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Abstract
The involvement of business in education is not new. For the first half of this century that interest was
pervasive. Almost all school board members were business and professional men. Public school
management was modeled on business management. Business leaders and educators agreed that one
important objective of education was the preparation of youth for a productive work life. Curricula, testing,
placement, and counseling programs were developed to meet that objective (Timpane, 1984).
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The involvement of business in education is not new.
For the first half of this century that interest was
pervasive.

Almost all school board members were business

and professional men.

Public school management was

modeled on business management.

Business leaders and

educators agreed that one important objective of
education was the preparation of youth for a productive
worklife.

Curricula, testing, placement, and counseling

programs were developed to meet that objective (Timpane,
1984).
During the mid- to late 1960s, the context of
educational equity, of due process, and of political
power surfaced in communities throughout the United
States.

With those new issues came new actors:

organized parent and community groups, organized
teachers, advocates of previously neglected students,
lawyers and judges, federal and state program managers
(Timpane, 1984; Barton, 1983).

In only a few years the

corporate influence was pushed aside in the deliberations
over local educational policy.
Most corporations tended to adhere to the
traditional view that public education was the
government's concern (Woodside, 1984).

The business

leaders interest shifted toward colleges and universities
and away from public education.

Without direct contact

with the public schools, business leaders began to
believe most of the stereotypes regarding the public
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schools.

The public schools were seen as "failing"

institutions because of falling test scores, unruly
students, unworkable innovations, militant and
uncooperative teachers, and ineffective administration.
These stereotypes implied a gruesome picture (Timpane,
1984).
During the past few years, the closets housing those
stereotypes have been opened for public inspection.
Major national reports have revealed that the standards
of education were in serious condition (Woodside, 1984).
Reports such as A Nation at Risk (1983), Action for
Excellence:

A Comprehensive Plan to Improve Our Nation's

Schools (1983), and Making the Grade (1983) seemed to
reiterate the same recommendations.

The reports called

for a return to the basics, a strengthening in leadership
and management, improved teacher preparation, the setting
of higher academic standards, and the creation of broader
and more effective school/business partnerships for
improving education (Martin, 1985).
Business and public interests were again shifted to
the public schools.

With the decline in America's

international rank in productivity and technological
innovation, government and business leaders began
focusing on education as the country's future salvation.
Business began awakening to the importance of quality
education to its own well-being (Adams, 1985; Ambach,
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1982).

Action for Excellence, the Education Commission

of the States Task Force report, was drawn up by a
commission of business executives, state political
leaders, and educators as a statement of corporate
interest in the reform of education.

Numerous state

commissions and task forces (140, by the most recent ECS
count) set up to respond to the national reports have
worked to draw business representatives into every aspect
of educational policy making at the state level:
curricula, testing, technology, regulation of the
teaching profession, and so on.

The Committee on

Economic Development (CED), a prominent organization of
corporate chief executives, has turned its attention to
education for the first time in fifteen years (Timpane,
1984).
Our government has attempted to steer the business
community's interest toward the public schools.
President Reagan, recognizing the growing importance of
private sector involvement in education, launched the
National Partnerships in Education program in 1983.

He

also proclaimed the 1983-1984 school year National Year
of Partnerships in Education to acknowledge efforts of
the private sector and to encourage the creation of new
partnerships in education across the country (Roberts,
1985).
In response to the foregoing involvement of
government and business in education, Timpane studied the
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needs of business in relationship to the future labor
force.

Over the past six to eight years, great changes

have occurred concerning the labor force.

These changes

have led business leaders to a new set of realizations:
- There will be fewer young people entering the
labor market--twenty percent fewer high school graduates
in 1990 than in 1980.
- The proportion of women in the labor market will
not rise as swiftly in the future as it has in the recent
past.
- The skills needed in the workforce are changing
rapidly.

Individual workers will need to learn new

skills continually as their jobs change under the impact
of technology and as they change jobs (also Ambach, 1982;
Samuels, 1985).
- Increased worker productivity will be a necessary
ingredient for successful competition in the global
economy.
- Only the schools can do the bulk of educating
young people.

Employment training programs for youth and

company training programs for employees can complement-but not substitute for--an effective public education
system.
Southworth (1982) and Keating (1982) pointed out
another realization made by business leaders.

With our

industries turning more toward high technology, there is
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a greater need for students who are proficient in
mathematics and the sciences.

Business leaders see these

subject areas as crucial if in fact students want to
succeed in industry in the future.
Ambach (1982) and Keating (1982) agree that business
leaders are giving greater recognition to the widening
gap between the advantaged and the disadvantaged.

The

disadvantaged would include minorities, women, and the
mentally and physically handicapped.
Another realization made by business leaders has
been best stated by the United States Chamber of
Commerce.

The Chamber affirms that the highest aim of

education is the development of the qualities of
character.

Speaking for the Chamber, Lesher (1977)

stated, "For in teaching honesty, justice, integrity and
respect for person and properto/ lies the hope of domestic
tranquility and good will in our society--the basis for
human progress" ( p. 99).

In other words, education is

our fundamental means of developing skillful and
thoughtful citizens.

Business needs not only workers

from the schools, but also consumers, discriminating
supporters of the free enterprise system, and creative
citizens (Meade, 1982).

Businesses benefit from

communities that are seen as "good places" to do
business.

A strong public school system which serves

present and prospective employees and their families and
contributing to a strong local economy is seen as such a
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place (Timpane, 1984).
These realizations have led business leaders to
conclude that the emerging labor supply problem is
essentially an educational problem.
Basic Education stated:

As the Council for

"The plain truth is that hard

times have driven business and the schools into each
others arms"

(Lacey, 1983, p. 12).

Realizing the need for reinvolvement in education,
the United States Chamber of Commerce has developed a
series of expectations of the schools.
- Business seeks stricter rules in dealing with the
behavior of young people.

Developing behavioral and

mental discipline is crucial during the formative years.
Youth must display socially appropriate behavior.
Students must discipline their thinking and their ability
to work and achieve.

The marketplace imposes a hard,

competitive discipline upon all men and women in the
workplace.

Students must be able to accept that

discipline if they are to succeed in their chosen
careers.
- Business expects a greater emphasis on the basics.
The ability to read, write, and compute are essential
skills in the business arena.
- Business asks the schools to keep pace with the
rapidity of change in our increasingly complicated and
highly technical society.
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- Business requests that the schools include parents
and business-industry-labor groups in the formulation of
educational policy.
- Business asks the schools to serve effectively the
majority:

the eight of every ten secondary school

students who will never complete college.
- Business expects the schools to give more
attention to providing learning opportunities outside the
present structure of formal education, so that students
will be less isolated from the world that they will enter
when they leave school, with or without a high school or
college diploma.
- Business asks the schools to be accountable for
our students' results:

to focus on preparing them to

find their role in the wide world of almost unlimited
career opportunities (Lesher, ~977).
Business, in seeking more from the schools, is quite
aware of their limited resources.

Neither schools nor

business can accomplish all that is expected of them.
There is a need for establishing clear priorities and
skillful management of resources.

Recognizing this,

business is willing to help schools solve their
formidable problem.
That willingness by business has opened the door for
the schools to make requests of them.

The requests or

expectations which schools have of business are related
to the many problems confronting education.
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According to Woodside (1984) and the members of the
National Commission on Excellence in Education (1983),
public schools are faced with obstacles such as reversing
the declining achievement levels among students,
persistently high dropout and truancy rates,
disinterested parents and communities, insufficient
financing, weak or inappropriate curricula, poor student
motivation, inadequate teacher preparation, weak school
management, low teacher morale, diluted educational
standards, and so on.
Besides these obstacles facing the public schools,
each school system has its own set of unique problems.
Due to the uniqueness found in all school districts, the
expectations that the various school districts have of
business are directly dependent upon their needs and
special situations •.
However, Meade (1982) has capsulized the schools'
expectations of business into a series of three requests.
- Education expects business to be supportive of
sustaining the public school system through public
funding.

Through taxation the public schools should

receive a responsible and adequate share of the public
dollar.
- Education expects that students are able to get
knowledge from business and industry about the real world
of work.

Students should be presented with the positive
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and negative aspecta of corporate functioning.
- Education expects business and industry to give
schools assistance in areas in which business and
industry have particular strengths or particular
expertise.
In essence, educational expectations of business are
centered around the availability of human and financial
resources.
The expectations set forth by business and education
have led to the formulation of business/education
partnerships throughout the United States.

Partnership,

as defined by Shive and Rugus (1979), is "an agreement on
the part of school and business representatives to a
mutually accepted set of purposes and the means for
achieving such purposes" (p. 286).

The Atlanta School

District has applied the partnership concept to their
unique situation aQd has become a model for other school
districts to follow.
The partnership between the school system and the
Atlanta community is an example of an exemplary program.
The beginning of the partnership dates back to the midSeventies when the city of Atlanta was confronted with a
major economic crisis.

The national recession that

followed the Arab embargo of 1973 hit Atlanta
particularly hard (Danzberger and Usdan, 1984).
Atlanta began its recovery in 1975 only to realize
that the image of the city had been tarnished.

During
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those trying years, the Atlanta Chamber of Commerce had
lost one thousand members, and the city's crime rate was
soaring.

The school system--at that time ninety-seven

percent black--was seen to be suffering a severe case of
white flight, coupled with continually falling
achievement test scores (Danzberger and Usdan, 1984).
As self-questioning arose and new ideas flourished,
three elements crucial to the establishment of
collaborative approaches surfaced.

The superintendent,

Alonzo Crim, was open to ideas from outside the school
system and willing to reach out into the community
himself.

Atlanta had at its disposal reputable colleges

and universities.

Also, a local business community that

had concluded that the quality of the public schools
was a business issue (Danzberger and Usdan, 1984; Odom,
1985).
In 1974 and 1975, the school district conducted
forums to establish a list of priorities for the school
system.
being:

The community envisioned the priorities as
(a) improve significantly the basic skills of

students, (b) assist students in preparing for their
futures as through job placement, (c) adequately allocate
the resources of the school system, and (d) improve
communication between all of the actors--the staff, the
public, and the students (Danzberger and Usdan, 1984).
By August of 1980, Crim announced the systemwide
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goal that every student would achieve the national norm
in literacy skills by 1985 and that twenty percent of
that gain would be accomplished during the 1980-81 school
year.

He made it clear to all that if the goal was to be

achieved the community would have to offer aid.

The

necessity for partnerships in order to achieve
educational goals was put before all sectors of the
Atlanta community (Danzberger and Usdan, 1984).
Crim then focused his attention upon the various
sectors of the community.

While he worked to form

stronger ties with the local media organizations, he was
also carrying on discussions with the higher education
officials.

Those discussions led to staff development

programs, a joint program for a regional summer school
for gifted students, and joint resource development
programs.
Efforts were made by the school district to increase
parent involvement through the strengthening of the
Parent/Teacher Association.

The growing membership

worked to develop parents' skills and to gain support of
the inner-city parents (Danzberger and Usdan, 1984; Odom,
1985).
Since 1980, the school system, in conjunction with
the higher education community, reached out to the local
religious groups.

The partnership that evolved provided

special services and offered tutoring to children and
adults in the community.

The partnership developed
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workable literacy programs for parents, latch-key
children's programs, and math and reading tutoring
programs for students (Danzberger and Usdan, 1984).
A three-way partnership between the school system,
higher education, and business was formally established
in 1981.

The Atlanta Partnership of Business and

Education, Inc. was made possible by the positive effects
of Crim's announcement of student achievement goals.

The

report of the Atlanta City Council's Economic Development
Task Force and the report of Research Atlanta, The 80s,
Decade of Decision, were instrumental in linking public
education to the economic development of the city and
thus aided the development of the three-way partnership
(Odom, 1985).
The Atlanta partnership was founded on the
utilization of human resources.

Its strengths are

centered around those human resources.

The open-door

policy of Superintendent Crim has built credibility for
the school leaders in Atlanta.

Religious, business, and

community leaders, seeing clearly their collective stake
in effective schools, have offered themselves and their
employees to the rebuilding of an effective school
system.

The private sector has been actively involved

through magnet school programs and adopt-a-school
programs.

The expertise of business personnel has been

shared through tutoring, staff development, and technical
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advising (Danzberger and Usdan, 1984).
Although conclusive research has not been presented
as testimonial to the success of the Atlanta partnership,
several facts have surfaced which imply success.

Odom

(1985) found that (a) at the midpoint of the 1982-83
school year, the student attendance rate of 94.8 percent
systemwide is the highest ever recorded in the Atlanta
School District and is a half percentage point above the
record attendance of the previous year, (b) the 4.4
percent high school dropout rate of 1981-82 school year,
the latest available figure, shows a decline of 25.4
percent in the rate over the past two years, (c) the
1981-82 systemwide test scores on basic literacy skills,
as measured by standardized tests, were the highest
recorded since the systemwide testing program began, (d)
crime rate figures released by-the Atlanta Police
Department at the end of 1982 showed that the city's
crime rate decreased in month-by-month comparisons of
1981, for eight consecutive months, May through December.
For many, these facts stand as evidence that human
resources can be used to erode the obstacles facing
education and at the same time build strong community
morale.
At the opposite end of the business/education
partnership spectrum, there are corporations and
foundations contributing financial assistance.

According

to a preliminary report from the Conference Board of
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School Funding Opportunities, education received an
estimated fifteen percent jump in corporate philanthropy
in 1984.

The nonprofit business research group collected

data from approximately thirty percent of the corporate
sector's largest contributors to compile its 1984 survey
of corporate donations.

From the corporations responding

to the survey, it was determined that education received
561.7 million dollars.
This financial aid has been distributed to the
public schools through grants, for educational research
studies, and for direct assistance programs.

Grants are

awarded for projects which attempt to improve the schools
such as in the areas of curriculum development,
instructional leadership, and professional growth.

The

Bank of America, joined by other large California
businesses, has for several years awarded sizable
competitive grants for school improvement projects
throughout the state (Timpane, 1984).

The Rockefeller

Foundation's arts and humanities program offered grants
to help secondary school teachers strengthen instruction
(Money Alert, 1985).

Chase Manhattan Bank has

underwritten a two-year training program in curriculum
leadership (Timpane, 1984).

The Allegheny Conference on

Community Development awarded mini-grants for classroom
improvement projects to hundreds of public school
teachers (Timpane, 1984).
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A large amount of donated corporate monies are spent
for educational research studies.

Chicago United formed

a task force of eighty-five corporate executives to
provide four months of analysis of the Chicago School
District's management of instruction.

The value of the

free consultation was placed at 2-3 million dollars.

The

Atlanta Richfield Company provided substantial funding
for the Carnegie Foundation's report on the American high
school.
In numerous ins~ances, corporations have contributed
financial aid in terms of direct assistance.

The monies

go to specific school districts for specific purposes.
The American Can Company invested 25,000 dollars in
jackets, t-shirts, and pins to give Martin Luther King
Junior High students for perfect attendance.

The

Matsushita Electric Corporation of America has
contributed to many schools for many reasons.

They gave

25,000 dollars to support a community service program at
an alternative school in New York City.

A school in

Hoboken, New Jersey received 20,000 dollars to conduct
workshops for parents and teachers and to enhance staff
development.

Twenty-five thousand dollars was given to

the Center for Educational Development in Rochester, New
York for school improvements.

The Atlanta Partnership of

Business and Education received 50,000 dollars for its
program to strengthen the arts and humanities in the
schools (Money Alert, 1985).
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In 1984, the Dallas school system received 125,000
dollars from private industry.

Of that total, 115,000

dollars was given by American Airlines to be used to
promote academic excellence.

The American Airlines' gift

was part of 500,000 dollars raised for Dallas area
schools in response to Governor White's call for greater
business involvement in public education.

Fifty-seven

school districts were eligible to benefit from the monies
(Edline, 1982).

Also, the Cabell Dairies of Dallas

honored the district's 1984 Teacher of the Year with
6,000 dollars and the four runners-up received 1,000
dollars each (Edline, 1984).
These were only a few examples of the financial
contributions made to education by the business
community.

The contributions have stood as an example of

increased business/industry involvement in education.
Both ends of the business/education spectrum have been
represented.

Human and financial resources have been

utilized by both partners.
Summary
A review of selected literature has determined the
historical and present involvement of business in
education.

Throughout history, business has been

sporadically involved with education.

Due to changes in

industry and the workforce and a greater focus placed on
education, business and education have formed
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partnerships during the recent past.
Although there has been a great deal written
regarding partnerships in various cities across the
country, there has not been any research done to
determine their significance to education.

Barton (1983)

has offered three suggestions for determining the
educational significance of business/education
partnerships.
- If there are to be growing alliances between
education and business, there is a need to know more
about how these alliances are changing education and
whether all that is done is in the broader interests of
education and the public.
- Firmer information about the real advantages that
accrue to both corporations and schools needs to be
available so that others can judge whether or not to move
in that direction.
- Better information needs to be collected and made
available concerning adopt-a-school programs.
In order to determine if business/education
partnerships have met their goals and expectations, it is
crucial that research is done in the near future.

The

observations made by the people involved directly with
these partnerships are not enough.
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